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the ancient Roman's, "Homo sum: humani nil a me aJienum pndo" — 
I am human and naught that is human is foreign to me — and Pope's 
"The proper study of mankind is man" takes on a deeper and richer 
meaning. 

Iteririfi* rot& £fatte*tu 
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That in the present state of excitement as to the advisability of the teach- 
ing of German a sane and wholesome attitude might be taken, in the interest 
and for the benefit of our civilization, is shown by the actions of the Modern 
Language Association of England. The following are extracts and quotations 
from articles and correspondences in "Modern Language Teaching" (1914 — 
October 1917), the ofticial magazine of the Modern Language Association of 
England. 

a. Opposed to the study of German: 

M. Mieille, Prof, of English, Lyc6e de Tarbes, France. 

M. Mieille desires to see French and English established as world 
languages by suppressing German entirely in England, France and the 
United States in view of the fact that Germany after the loss of the Rhine 
Provinces and others will be of no importance politically, and because he 
considers the influence of German to have been detrimental. 

W. H. D. Rouse, Prof, of Latin, Headmaster of Perse School, Cam- 
bridge, England. 

Prof. Rouse would like to see the study of German eliminated on the 
grounds that modern German literature is unwholesome, having low 
ideals. He deprecates the German influence on scholarship, because it is 
scientific rather than humanistic. He holds that "German is useful, but 
one can do without it," since Germany will be unimportant politically. 
He wants diplomats, scholars and commercial students to study German, 
but recommends Italian and Russian as more important. 

H. L. Strong, Retired Prof, of Latin, Liverpool. 

Prof. Strong hopes "that the desire to study the language of the 
enemy, who hates us with a deadly hatred, might diminish," and that for- 
eign students will henceforth study in England. He emphasizes the im- 
portance of having a speaking knowledge of modern languages, saying 
that schools that recognize this necessity will be ahead financially. 

L. E. Kastner, Prof, of French, Manchester, England. 

Prof. Kastner thinks that German „as an element of culture," is gone, 
but that it would be foolish to abandon the study of German, "a consum- 
mation which," as far as he knows, "nobody has ever seriously advocated, 
and concerning which one need not have the slightest fear, because of the 
undoubted utilitarian value of the language." He demands a policy, not 
in regard to German, "which is deeply intrenched in the schools," but for 
Italian and Russian, "which will languish for want of support." 

b. In favor of continuing and extending the teaching of German: 

C. H. Herford, Prof, of English, Manchester, England. 

Prof. Herford deplores that "nationalism as expressed by M. Mieille 
conceives of international relations only as rivalry of competing forces." 
He believes that German will continue to be taught on account of its use- 
fulness. "The commercial motive can overcome the natural if illogical 
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prejudice." The English would be much hampered if they were not better 
equipped than formerly, "meeting a subtle and accomplished rival who 
would bring all his former resources and his superior mastery of the 
mind and the language of the customer." 

He then gives reasons why German can be of greater benefit to Eng- 
lish education than other languages. The great problem for England is 
to build up and enrich its civilization. The amount of foreign experiences, 
which can be assimilated by any individual, is necessarily limited. He 
shows how we profit by civilizations which are remote and foreign to us. 
as those of Greece, Rome, Dante, and Cervantes, but it will be of use to 
individuals only. We might study civilizations closely connected with 
ours such as that of France, but we shall receive little that we do not have 
ourselves. "All vital and creative union is of the type of experiences pro- 
foundly akin to something in us and yet exhibits, springing from a com- 
mon root, some new and fortunate variation/' He finds in German this 
"common basis, the ground for mutual fertilizing power," in the kinship 
of race and speech, being linked together through Danes, Normans and 
Anglo-Saxons. Though in modern development poles apart, in their primi- 
tive instincts they are very near to each other. These fundamental traits 
find expression in the same ethical ideals of truth, freedom and person- 
ality. Because variously commingled these ideals are needs for both na- 
tions; we can learn from one another what is narrow and one-sided in 
our way of regarding them. 

JR. A. Williams, Prof, of German, Belfast. 

In various articles Prof. Williams makes the following points: 

1) Studying a foreign language does not mean assimilating a foreign 
culture. Safeguards are, have native teachers and make the study auxili- 
ary to English. The proof is that students of German did not lag behind 
in doing their duty to their country. 

2) German is historically important. We study history though its 
pages are smeared with blood. "A great nation, be it for good or evil, is 
a dynamic force in history. We cannot escape it by closing our eyes. 
Better face it, and understand it. A knowledge of a nation is a safe- 
guard against its influence. Not a knowledge of German is dangerous, 
but the ignorance of it." 

3) German culture is not the thought of a group of men nor the ideas 
of one generation. "Kultur" may be a phase, a highly objectionable one, 
of the passing day, but it does not exhaust the content of German culture. 

4) The study benefits the nation that studies, not Germany. 

5) We could neglect German only if we were no longer confronted by 
"a very energetic, capable nation of 60 millions, wonderfully organized, 
studying thoroughly the language of its competitors. Knowledge of for- 
eign languages is one of the conditions of national existence. The nation 
which neglects this truth is incapable of looking after its best interests 
in any field." No German history fails to contrast German knowledge of 
French with French ignorance of German in 1870, and to draw the ap- 
propriate moral. 

6) If German is a world-language today, the Germans made it so, not 
the enlightened patronage of foreign countries. To be blind to this fact, 
hurts us, not the Germans. 

8. A. Richards, Prof, of French, Manchester, England. 

It is a mistake to underrate your enemy, and the form of vengeance 
to cut off your nose to spite your face is not satisfying. It will avail us 
nothing to belittle Germany's science, ignore her energy, despise her dis- 
cipline. Be sure to overlook nothing that we can learn from her. Until 
now, we had recourse in all scientific work to German books and German 
teachers. Raise English scholarship, but do not boycott German. 

Dr. Macan, Master of University College, Oxford, Eng. 

He pleads for charity, accuracy in work and better literature. "We 
are in a dark tunnel now, but our power for going on afterwards depends 
on our spiritual and intellectual atmosphere." "Besides the Germany of 
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the newspaper there is a different Germany of history, to whom we owe 
much." "We must interpret the spiritual and intellectual inheritance 
which falls to us from friend and foe alike." 

E. Allison Peers, Headmaster at Felsted, England. 

Germany has a fine, virile, varied literature. Its similarity to Eng- 
lish makes it interesting. The English will think before they take any 
drastic step. It might be possible to stop the teaching of German for a 
time, but the day will surely come, when the folly of this would be re- 
cognized; we should have gained nothing, but lost a great deal. 

G. Waterhouse, University of Dublin, Ireland. 

The elimination of German will not hurt Germany, but us. Germany 
obtained its influence in England by its exhaustive study of languages. 
German is the language of the whole of Central Europe. By refusing to 
study it, we would simply benefit the middleman. The Dutch, Danes, and 
Swiss would wax fat. We study German to extract from the language and 
literature the maximum of profit — intellectual, moral and material — for 
ourselves. 

M. Montgomery, formerly Lektor at Giessen. 

Germany, as our arch enemy, is on material and spiritual grounds of 
vastly increased importance. Cramb says: "If Germany is our enemy we 
must discover his resources, the hidden foundations of his strength, probe 
his secret actions. To study German history we must learn the language. 
There is no more stainless mirror of a nation's soul than German litera- 
ture. It is racy with German earth." 

"German is still the tongue of the most powerful nation of the con- 
tinent. Are the great mass of Englishmen to remain forever in their 
present state of complacent ignorance about the real character of their 
mightiest competitor? Are they forever to believe that he has no soul, 
no deeper spirit than is portrayed in the works of Bernhardi? Germany's 
"will to live" may be traced to literary and academic ideas. German has 
been made famous by the works of Eschenbach, Luther, Kant, Goethe, 
Schiller, Lessing, Grillparzer, Hebbel, Wagner, and Nietzsche. Are there 
ten writers more representative of the history of the human spirit than 
these?" 

Memorandum of the General Committee of the English Modern Language 
Association. London, June, 1917. 

In considering the position of the study of German after the war, it is 
necessary to view the question dispassionately and any change introduced 
during the course of the present war should be calmly and seriously weighed. 
Any precipitate action at the present stage likely to jeopardize the future 
position of that study is therefore to be deprecated. The question of the ex- 
clusion or inclusion of any particular language should depend on its value to 
the nation in the widest sense, and not so much on any feelings, whether of 
friendship or hostility, to the people or peoples by which it is spoken. 

In the special case of German at the present juncture we cannot dispose 
of the problem by hasty generalization. To say that if German was a good 
subject before the war it is a good subject now, contains such an admixture 
of the false and the true, that it confuses rather than clears the issue. The 
war has changed for some time to come the conditions under which we live. 

The four reasons for the study of foreign language are then given: 
1. The formal value. 2. The intellectual and artistic treasures enshrined in 
its literature. 3. Intercourse, travel, educational advantages, etc. 4. Utilitar- 
ian value from the commercial and military point of view. 

If we enter upon that longer competition with Germany by which this 
war, whatever its issue, is bound to be followed, on the unequal terms sug- 
gested by some extremists, — namely, that the Germans shall fight equipped 
with our language, learning and science as well as their own, while we rely 
only on ours, — the disadvantage to us is obvious. If we are to remain their 
enemies, we shall be more formidable enemies for knowing their language, 
and making use of their science and learning. If we are ultimately to resume 
normal relations with them, the argument becomes unnecessary. 
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In view of all the facts known, we imagine that few would maintain that 
the attention devoted to German in our schools and universities before the 
war exceeded the limits justified by the importance of a knowledge of German 
and German-speaking countries. We hold that it in no way adequately re- 
flected that importance. 

The study of German has inevitably suffered during the war, but we are 
of the opinion that to allow any further diminution to take place, or even to 
accept the present reduced scale as permanent, would be a national dis- 
advantage. 
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Ev&nsville. 
Unsere Stunde hat auch geschlagen. 
Der Schulrat hat mit zwei Stimmen 
gegen eine beschlossen, am Ende des 
Termins den deutschen Unterricht in 
den Volksschulen abzuschaffen. Der- 
selbe besteht schon seit 59 Jahren in 
unserer Stadt. Jetzt wird er des 
Staatsgesetzes ungeachtet hinaus- 
geworfen. Die deutschen Lehrer wer- 
den nicht entlassen, sondern alle be- 
kommen eine Gelegenheit, sich ins 
englische Lehrfach zu begeben. Das 
werden die meisten auch tun, sogar 
die alteren. Es ist besser, dass das 
Urteil uber uns schon gesprochen wor- 
den ist, denn unsere Lage ist fast un- 
ertraglich geworden. Es wurde gegen 
den deutschen Unterricht ganz furcht- 
bar gehetzt, besonders von Seiten eini- 
ger englischer Pastoren und von Sei- 
ten zweier englischer Zeitungen. Die 
deutschen Lehrer haben sich die ge- 
meinsten Vorwlirfe gefallen lassen 
miissen. Schulratsmitglied Dr. Schnei- 
der, Pastor der evang. Zionsgemeinde, 
hat den Patriotismus der deutschen 
Lehrer und die Harmlosigkeit des Stu- 
diums eifrig verteidigt, und hat sich 
dadurch den herzlichen Dank der 
deutschen Lehrerschaft verdient. 
Auch unser Biirgermeister Bosse ist 
fur das Beibehalten unseres Faches 
aufgetreten, aber es half alles nichts. 
Ein Trost ist es, dass weder die deut- 
schen Lehrer noch die deutsche Bil- 
dung den grossten Verlust davon tra- 
gen werden. — Also machen wir mit 
diesem Jahre Schluss. Vielleicht ist es 
besser so — besser, dass unser Fach 
mit einem Mai von auswarts abge- 
schafft werde, als dass es vor lauter 
Mangel an Schulern von selbst aus- 
stttrbe. H. A. Meyer. 

New York. 

Vor dem Terein deutscher Lehrer 
von New York und Umgegend hielt 
Dr. Carl A. Krause am 2. Marz einen 



Vortrag uber Herder als Vorlaufer der 
neusprachlichen Reform. Seinen in- 
teressanten Ausfiihrungen sei das fol- 
gende entnommen: 

Wir kennen Herder als Literaralte- 
sten, Dichter, tibersetzer, Philosophen, 
Padagogen, Theologen, aber infolge 
eines einseitigen Studiums seiner 
Werke, welche in der Suphanschen 
Ausgabe 31 Bande umfassen, sind wir 
nicht mit der Tatsache vertraut, dass 
mit Ausnahme der Phonetik alles, was 
wir in der Reformmethode entwickelt 
haben, bereits von Herder als das Vor- 
bild des Sprachlehrers im besten Sinne 
des Wortes aufgestellt worden ist. 

Als Leiter verschiedener Unter- 
richtsanstalten hatte er Gelegenheit, 
den Kern der Dinge zu erforschen, 
und im Laufe seiner Lehrtatigkeit 
hielt er 24 Schulreden, welche eine 
wahre Fundgrube von fruchtbaren Ge- 
danken sind. 

Sein Reisejournal aus dem Jahre 
1769, welches sein Entstehen der Reise 
Herders von Riga nach Nantes ver- 
dankt, zeigt Herder in seiner Sturm- 
und Drangperiode. Er stand ganz un- 
ter dem Einfluss Rousseaus, muss 
auch John Locke gekannt haben, und 
nach seiner Riickkehr nach Deutsch- 
land befurwortete er die Einfuhrung 
des Englischen und das Studium 
Shakespeares. Seine urprungliche Be- 
geisterung fur das Franzosische wurde 
durch seinen Abstecher nach Paris 
sehr beeintrachtigt. 

Herder dringt auf die grundlichste 
Behandlung der Muttersprache und 
beansprucht flir das gesprochene Wort 
die hervorragendste Stellung und 
wiinscht, dass die Klassiker durch Vor- 
lesen und nicht durch ubersetzen wir- 
ken sollen, und er verlangt ein mog- 
lichst tiefes Eindringen in den Geist 
der Volker, deren Sprachen erlernt 
werden. Schon in seiner 1771 erschie- 
nenen von der Akademie der Wissen- 
schaften preisgekronten Schrift: „t)ber 



